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“Taming” Disruptive Students in ELT

Cristina Maria ANDREI

University of Craiova (Romania)
Department of Applied Modern Languages
<cristina_ndr@yahoo.com>

ABSTRACT

Disruptive students in higher education are not as frequently met as in Primary,
Secondary School or High school mainly because they are adults; still, once a
teacher has them in the class, the whole process of teaching becomes unbearable
and may end in a complete failure unless adequate methods, ideas and solutions are
provided. Proper behaviour management skills may lead to productivity and suc-
cess.

KEYWORDS: disruptive, academic students, English language

One of the first theorists to be preoccupied with this aspect is Skinner who consid-
ered that “anyone can manipulate behaviour by first identifying what the individ-
ual finds rewarding”. Another researcher Rogers highlighted that “an individual
must be persuaded to want to behave appropriately”. (<http://en.m.wikipe-
dia.org>)

Rewarding adults is, for sure, much more difficult to do than in the case of
children. Adults are willing to accept verbal praise if they consider that they have
taken a step forward in mastering new notions. Once they feel they understand a
new grammar rule or they can fluently express themselves in English or simply
solve vocabulary exercises they used to consider impossible before, they are open
to embrace the teacher’s rewards or praise. Such a positive reinforcement in-
creases their motivation and raises the level of attention in class. On the contrary,
too much praise may lead to negative consequences. In time, they lose their trust
in the teacher’s ability to judge their performance and may become unmotivated.
Adults really need to be respected not only by the teacher but also by their peers;
they need time to achieve success and to find the relevancy of the instructional
process.

Persuading disruptive university students to behave in a good way during les-
sons takes a long time and requires patience, power of conviction from the part
of the teacher that English is a useful subject, which may bring them future ben-
efits and may help them grow and develop in their careers. However, before pro-
ceeding to analysing the measures, which can be used to “resist”, and “tackle”
bad behaviour it is essential to point out which are some of the motives that gen-
erate it.
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Reasons for disruptiveness in Higher Education

1) External factors may overwhelm students and can influence their power of think-
ing and understanding. Having a part-time job, which may occupy their free time or
other academic problems such as exam failures or the feeling that the faculty they
are attending is not the right one for them, distract their participation in class and
hinders the adequate acquisition of English. After work, students may react differ-
ently. Some may feel very energetic, ready to engage in the learning process, others
may find the English class as a suitable time for relaxation. In this case, the teacher
should try to challenge them with activities which can lead them to absorb new ideas
and which can help them register progress.

2) Make sure the students in the class are approximately of the same level of
knowledge as far as English is concerned. If not, students should be divided into
groups with a similar English level. Nowadays, English is taught since Kindergarten
but many students lose interest in time and do not manage to achieve fluency. An
initial test is a suitable idea for setting the right starting point of the teaching process
on the basis of the students’ information related to English. Unless a proper distribu-
tion of students in the class is done, students with poor knowledge of English will
consider the lesson too difficult to understand, while those who master it well, will
need a complex content-based lesson that will improve their current level.

3) Punctuality is essential for the English teacher as well as for the students. Being
late will disturb the normal course of the lesson and will lead to a feeling of uncer-
tainty.

4) Lack of interest for the topics presented in the class. A lesson should never bring
into discussion topics, which are not suitable such as politics, religion, etc, or others,
which are far from the students’ interest. Conversational issues should be centred
on the aspects of their future jobs, on the current news from their field of study or
other entertaining subjects such as hobbies, free time, etc. The content of the syllabus
is of utmost importance and should be “shaped” according to their English level. For
instance, do not be afraid to “plunge” into the world of public speaking with an ad-
vanced class of students since:

Incorporating public speaking in the curriculum adds variety and fun to activities and
encourages students to take risks and experiment with language while in the safe en-
vironment of the classroom. The activities also encourage students to work together
in pairs, groups, and on their own to develop a familiarity in working with others, and
they allow students to build their knowledge base by helping others and being confi-
dent enough to ask for help.

(Nancy, Claxton, 2008: 18)
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5) Inability to understand the instructions or the materials; in the case of a foreign
language class, such as English, the teacher may confront himself/herself with dis-
ruptiveness as a consequence of a poor understanding of the taught materials or as a
result of the students’ inability to achieve progress; this has a major impact on them;
the English teachers need to be sure students understand the meaning of the tasks
they are given and the way they should be completed.

6) Lack of enthusiasm on the part of the teacher; at this age, students immediately
sense if the teacher is not in the right mood to teach them or that he/she doesn’t do
his/her job with passion. The success or the failure of the lesson will depend on the
teacher’s behaviour and attitude.

In the university context, the disruptive student may have genuine complaints about
the performance of the lecturer. Some university lecturers prioritize their research and
may not give the same attention to their teaching. This lack of enthusiasm for teaching
is often clearly evident to students. Or the students may be dissatisfied with the content

of the curriculum.
(Shalini, Wadhwa, 2006: 79)

7) Large number of students in the class is a burden for everybody. Foreign language
classes rely heavily on practice, therefore it is advisable to cope with reasonable
groups

There is a wide range of causes for misbehaviour when it comes to higher educa-
tion classes but the teacher is the central key, which may open the door to a favour-
able outcome.

Old and Modern Patterns of Disruptiveness

Disruptive behaviour is a wide concept which may embrace various shapes. In the
case of higher education, it should not be perceived under the form of verbal or phys-
ical “violence” since adults are more conscious of the importance of the teacher in
their professional development and more interested and focused on activities than
younger students. Yelling, crying or other types of outburst are not expected to occur
with adults. In the case of Higher Education system, forms of misbehaviour may
refer to talking to their peers during the lectures, laughing, not paying attention to
the tasks that are required to be fulfilled, chewing gum while speaking about a topic,
laughing, drawing etc.

Modern technology has facilitated and fastened a great deal the acquisition of
English but at the same time has caught even the best, most serious and hard working
students in the trap of the digitalised world. While being in class, students are con-
stantly driven by the desire to check up their Facebook profiles for any possible new
posts that may appear, to send text messages, to access websites such as twitter,
“linked in” and others in order to keep in touch with those around them or simply
check up for the information that the teacher offers them. It’s not easy for an English
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teacher to captivate them up to the point where they give up surfing the web and
focus on the lesson. Suitable interest in the subject matter may be achieved by turning
this negative aspect into a positive one. Technology may be included in the lesson,
providing a challenging learning support and a broad perspective on the acquisition
of a foreign language. It sounds simple but it requires a great deal of effort, time and
patience from the part of the teacher. Still, it is not something to be scared of but
should rather be perceived as a way to develop the lesson according to the

One of the big misconceptions about technology integration is that teachers have to
learn how to teach all over again. This couldn’t be further from the truth. At the core,
technology integration can save us time and make us more efficient, organised educa-
tors. Instead of pushing back technology integration, first see what it can do for you.”

(Marcinek, Andrew, 2015: 102)

A teacher who adapts to the ever-changing landscape of methods and techniques can
turn into an excellent instructor. There have lately appeared a huge number of books
with all kind of strategies and tools meant to train teachers about modern technology
and the way they can use it to design wonderfully illustrated lessons accompanied
by sound, interactive exercises and animated activities.

Technology is a powerful instrument to combat the lack of attention but, some-
times, students’ level of stress crosses the borders of a well taught lessons. Teaching
should rely on a great variety of stimuli and activities.

Bridge the gap to the “misbehaved’

Misbehaved students should not become the teacher’s one and only target but it is a
situation which cannot be ignored. Positive academic environment is associated with
high level of efficiency therefore it is advisable to establish some guidelines to be
followed.

The first priority is to spot the misbehaved and identify the causes that lie behind
their gestures or commentaries. Make time to listen to their opinions and try to set a
visual connection to them. Devote more time to make them speak and express their
opinions. Capture their attention to the point at which they become too captivated to
reply negatively. Under no circumstances, use warnings or other forms of threats. In
most cases, a bad attitude with academic students is the result of personal matters, a
lack of trust in their own abilities to master the language, difficulty in communicating
with the classmates, etc. It is not intentionally addressed to the teacher, as a conse-
quence, it shouldn’t be turned into a confrontation but into a respectful and calm
attitude. Try to induce team spirit and cooperative learning. It is best to group stu-
dents personally to avoid potential conflicts.

Teams may be categorized according to how their members relate to each other and
work together (...). Teaching teams (...) generate synergy through collaboration. Be-
cause the fruits of their efforts are often very visible and since team members’ excite-
ment is often contagious, they provide inspiration for others to engage in collaboration.

8
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(Eisen, Mary Jane, Tisdell, Elisabeth, 2000: 12)

Highlight their strengths and progress in a realistic way. Do not over-react but don’t
neglect to emphasize fruitful efforts. Avoid comparisons between classmates and try
to adapt to their own pace. Slow down if you feel they are not following you anymore
or hurry up if they are already familiar with the information you are providing. Draw
their attention with a captivating visual lesson, with authentic materials based on
useful information and using modern technological devices. Don’t miss the oppor-
tunity to give them examples of the way the acquisition of a foreign language such
as English helped people promote in their careers or found a successful job. They
may forget in time some information but they will remember the English classes as
a nice “adventure”, they will develop the interest in self-study and the curiosity to
deepen their knowledge.

Conclusions

Teaching adults is for sure a work, which requires great patience, involvement and
power of adaptability from the part of the teacher. Adults are sometimes rigid and
thus, the teacher should prove to be flexible, understanding and convincing. Other-
wise, things can degenerate, the teacher may lose control and students may start to
misbehave. According to Nicholas Corder:

Teaching adults is both a terrifying and rewarding experience. Every time you do it
unless you’ve had some sort of sensory bypass there is that fear. Perhaps this time
they’ll find you out; you’ll dry up; it won’t work; run out of things to do; they won’t
co-operate; they’ll ask you questions you’ve no idea how to answer. (...) Eventually,
of course, all of these things do happen, but you get beyond them.

(Corder, Nicholas, 2002: xi)

Such moments may appear during the teaching process but, in time, an English
teacher can overcome them if he/she has a passion for teaching, if he/she devotes
time for preparing the lesson, if he/she is open to the new technological approaches.
Even disruptive behaviour can be corrected and completely removed if the lesson is
appealing, the attitude of the teacher is an appropriate one and the class environment
is a positive one. This way, teaching academic students who are adults may become
an enjoyable experience for everybody. “Teaching adults is a privilege and delight.
Nothing can beat the feeling of seeing students (...) gain new skills and confidence
and embark on a positive new phase of their lives.” (Hayes, Amanda, 2006: xvi)
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Formarea competentei de lectura in cadrul cursului de limba
romana ca limba striaina
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ABSTRACT: Formation of reading competence in the Romanian language course
as a foreign language

Receptive skills are the ways in which people decode a message that they read or listen
to. When reading, we employ our previous knowledge, and deploy certain receptive
skills, which will be selected according to the type of text and our reading purpose.
The teaching and learning of these skills present a range of particular aspects, such as
the type of reading, the selection of materials, the reading activities and reading round
the class. This article addresses teachers of Romanian as a foreign language, who need
to be aware of these aspects and consider them when planning lessons focused on
building reading skills.

KEYWORDS: skills, reading, text

Formarea abilitatilor de comunicare intr-o limba straina se bazeaza pe formarea si
dezvoltarea unor competente specifice. Dupa cum se stie, cele patru competente de
bazi sunt: cititul, ascultatul, vorbitul si scrisul in limba tinti. Intelegerea discursului
scris sau oral (cititul si ascultatul) presupune receptarea unui mesaj, in timp ce alca-
tuirea unui discurs scris sau oral (vorbitul si scrisul) presupune producerea unui me-
saj. In cele ce urmeazi, vom aborda aspecte referitoare la receptarea mesajului scris.
Trebuie precizat, Insa, ca aptitudinile mai sus mentionate nu constituie entitati sepa-
rate deoarece vorbitorii adesea folosesc o combinatie de competente pentru a-si pu-
tea comunica.

Cititul: competenta si sub-competente

Cénd citesc un text In limba romana, multi studenti se asteaptd sau se straduiesc sa
inteleaga fiecare cuvant. Acest ,.citit intensiv”’ poate fi util pentru intelegerea unor
structuri gramaticale sau pentru imbogétirea vocabularului, dar nu aceasta este mo-
dalitatea Tn care citim n viata reald, cand adesea citim in scopuri specifice, cum ar fi
gdsirea unor informatii sau a unor idei principale Intr-un text. De exemplu, daca citim
o revista cu programul TV pe o saptdmand, nu trebuie sa parcurgem tot textul pentru
a afla ce putem privi la televizor sambata seara. Prin urmare, pentru a forma compe-
tenta de lectura Intr-un mod eficient, profesorul ar trebuie sd se axeze pe un numar
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de ,,sub-competente” care 1i vor ajuta pe studenti sa inteleaga continutul a ceea ce
citesc.
Principalele sub-competente in cazul cititului sunt:

- predictia. Aceasta inseamna a citi pentru a ne confirma asteptarile in legatura
cu mesajul unui text. De exemplu, daca vedem un articol de ziar intitulat ,,Tu
stii ce mananci?”’, putem presupune ca este vorba de calitatea produselor ali-
mentare din magazine. Lectura textului ne va confirma sau infirma predictia
noastra initiala.

- lectura rapidi a textului. Aceasta presupune parcurgerea rapida a intregului
text pentru a Intelege, in mare, despre ce este vorba. Ca sarcina de lucru, stu-
dentilor li se va cere s raspunda la anumite intrebari, de genul: ,, Textul este
un articol de ziar sau un extras dintr-o autobiografie?”” Parcurgand rapid un
text, putem gasi teme principale, idei generale, etc.

- scanarea textului. Uneori citim pentru a extrage din text informatii specifice.
In acest caz, parcurgem rapid intregul text, dar citim cu atentie doar partea
care contine informatia care ne intereseaza. Astfel, putem lectura recenzia unei
carti numai pentru a afla numele personajelor principale sau anul publicatiei.

- lectura in detaliu. Citim adesea pentru a afla informatii detaliate despre un
anumit subiect. La curs, studentii vor trebui sa raspunda la intrebari precum:
,,Cine?”, ,.Ce?”, . De ce?”, ,,Cat de des?”, ,,Cati/Cate?”, etc.

Toate aceste sub-competente se afla in mintea noastra la nivel subconstient si le fo-
losim atunci cand abordam un text In limba materna. Cu toate acestea, cand avem de
a face cu un text intr-o limba strdind, ne confruntdm cu un blocaj emotional pe care
il putem depasi prin dezvoltarea sub-competentelor mentionate.

Cand citesc un text, este foarte probabil ca studentii sd Intdlneasca mai multe cu-
vinte pe care nu le cunosc. Ca activitate de Invatare, profesorul poate sa le ceara sa
caute 1n dictionar cuvintele necunoscute. La nivel intermediar sau avansat, este de
preferat ca profesorul sd-i incurajeze pe studenti sa deduca sensul cuvintelor nefami-
liare din contextul in care acestea apar. Studentii au deja un bagaj de cuvinte si pot
folosi cunostintele anterioare pentru a-si da seama de intelesul cuvintelor noi.

Pe langa cunostintele de gramatica si vocabular, studentii au si un bagaj conside-
rabil de cunostinte generale la care se pot raporta cu scopul de a descifra sensul un
text. Intelegerea unui discurs, fie el scris sau oral, presupune mai mult decat a sti
gramaticd; mai exact, presupune o cunoastere anterioard a lumii. Noi putem intelege
ceea ce vedem sau auzim pentru cd noua informatie se pliaza pe ceea ce stim deja si
se conecteaza cu experientele noastre anterioare de cunoastere. De exemplu, noi pu-
tem recunoaste o scrisoare de multumire sau o ofertd de munca de la primele cuvinte.
Aceste cunostinte anterioare si folosirea sub-competentei adecvate 1i vor ajuta pe
studenti sa citeascd mai usor si mai eficient.

12
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La vederea unui text, cunostintele noastre anterioare ne vor spune imediat daca
suntem 1n fata unui manual de utilizare a unei imprimante sau in fata unei pagini de
roman. Recunoscand genul textului, vom putea anticipa forma textului, a paragrafe-
lor, etc. Cuvintele cheie ne vor ajuta sa facem predictii referitoare la subiectul textu-
lui si la desfasurarea evenimentelor. Lectura devine astfel modalitatea prin care noi
verificim daca predictiile noastre anterioare au fost corecte sau nu. In acelasi timp,
identificarea tipului de text va face ca asteptarile noastre referitoare la un manual de
utilizare a imprimantei sa fie diferite de asteptarile pe care ni le creaza o pagina de
roman.

Scopul lecturii

Cand citim informatiile dintr-un ghid turistic, scopurile noastre sunt diferite de si-
tuatia Tn care citim o pagind de roman. Discutand motivele pentru care citim sau
ascultam, Jeremy Harmer (200-1) propune o impartire a acestora in doud mari cate-
gorii:

o [nstrumentale: adesea citim pentru ca lectura ne ajutd sd atingem un obiectiv
clar. De expemplu, citim semnele de pe autostrada sau o harta ca sa stim unde
mergem, citim informatiile de pe un bilet de tren ca sa aflam detaliile referi-
toare la caldtorie sau lecturam un manual de utilizare a unui aparat electrocas-
nic ca si invitim si-1 folosim corect. In toate aceste situatii, lectura serveste
drept instrument de atingere a un scop bine definit.

¢ Din placere: un alt tip de lectura izvoraste din placerea de a citi. Astfel, oame-
nii citesc ziare, reviste, sau sunt interesati de literatura.

Aceste doua tipuri de motivatie nu se exclud reciproc si citirea instrumentala poate
fi facuta din placere. Parcurgerea unui manual de limba roména, de exemplu, poate
avea un scop instrumental (cititorul are nevoie de cunostinte pentru a invata si a putea
comunica in romana), dar poate fi si din plicere. In cazul predarii unei limbi striine,
trebuie luate n considerare ambele tipuri de motivatie pentru cé fiecare presupune
competente diferite de receptare a unui text si ajutd profesorul si aleaga genul si
tipurile de text de care studentii vor avea nevoie si pe care vor trebui sa le poata
intelege.

Alegerea textului

Un aspect important al cititului 1n clasa, atat pentru profesori cat si pentru metodisti,
1l constituie selectia textelor. Ce text sa predam? Un text autentic sau un text creat in
scopuri didactice? Textele autentice, scrise pemtru vorbitorii nativi, cum ar fi un ar-
ticol de ziar, o scrisoare de afaceri sau o pagind de literaturd, ajutd studentii sa-si
insuseascd limba reald si competentele de lectura necesare. Cu toate acestea, este
problematic sa se predea texte autentice Incepatorilor pentru ca este foarte probabil
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ca ei sa nu Inteleagd o buna parte din ele i, Tn consecinta, sa se simta demoralizati.
Textele scrise n scop didactic, utilizate frecvent de manualele destinate romanei ca
limba straind, sunt texte concepute special pentru vorbitorii non-nativi. Acestea sunt
axate 1n principal pe elementele de limba care sunt predate. De exemplu, un text ca
acesta este scris cu scopul de a preda pluralul substantivelor:

La facultate, intr-o sald de curs, sunt studenti strdini dintr-o grupa de dimineata.
Acum ei au un curs de limba romana.

Profesoara: - Ce lucruri sunt in sala?

Katarina: - In sali sunt banci, scaune, o catedra si o tabla.

Jamshaid: - Langa usa este un cuier, iar langa fereastra este un dulap pentru carti.

Profesoara: - Ce este pe tabla?

Katarina: - Pe tabla sunt cuvinte in limba romana.

Profesoara: - Bine! Dar pe banca ce aveti?

Jamshaid: - Pe banca eu am un caiet, un manual de limba roméana, un dictionar si
doua pixuri.

Katarina: - Eu am un telefon, hartii si doua creioane.

Profesoara: - Pe perete ce este?

Katarina: - Pe perete sunt harti si tablouri.

Profesoara: - Cate harti si cate tablouri sunt?

Katarina: - Sunt doua harti si trei tablouri.

Profesoara: - Multumesc, Katarina! Cati studenti sunteti voi n sala?

Jamshaid: - Suntem doisprezece studenti.

Profesoara: - Si de unde sunteti voi?

Jamshaid: - Doi colegi sunt din Liban, trei din Siria, sase din Serbia, patru din

Bulgaria si unul din Israel.
Profesoara: - Bine, mulfumesc! Acum aveti pauza.
(Balanescu, 39)

In functie de nivelul grupei, profesorii au nevoie de texte pe care studentii si le poati
intelege, fie ele autentice, sau nu. Trebuie luate Tn considerare acele texte care furni-
zeaza modele realiste de limba romana scrisa. In acelasi timp, este necesar ca textele
sd fie utile, interesante si relevante pentru nevoile de invatare ale cursantilor.
Studentii stdini inscrisi in Anul pregatitor de limba roména studiaza atat notiuni
de romana generald, cat si limbaje de specialitate, in functie de facultatea pe care o
vor urma. In cazul unei grupe de medicini, de exemplu, profesorii de limba romana
trebuie sa predea un curs de terminologie medicala, ceea ce pune serioase dificultati
in alegerea si predarea textelor. O prima problema rezida in noul domeniu de studiu
pe care profesorii trebuie sd-1 abordeze. Ei sunt specialisti In predarea limbii roméne,
dar trebuie sa lucreze pe texte al ciror continut nu le este familiar. In consecinti, de
la bun Inceput, profesorul, cel care preda, este pus in situatia studentului, a celui care
invata. La prima vedere, s-ar putea crede cd un text stiintific de medicina nu poate
pune probleme majore unui vorbitor nativ, dar existd o serie de termeni specializati
si concepte pe care profesorul nu le cunoaste. El descopera, asadar, ca bagajul sau
de cunostinte generale trebuie Tmbogétit cu notiuni care apartin noului domeniu de
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